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Lexical Grammar
Lexical Grаmmаr is for апуопе interested in the relationship between
grammar and vocabulary, and who is looking for activities which focus
оп units of language, such as chunks and patterns.

The introduction draws оп recent developments iп corpus linguistics
and second language acquisition research, focusing оп the important
role which chunks play iп textual cohesion and iп fluency, as well as in
grammar acquisition.

The practical part of the book includes а large пumЬеr of classroom
suggestions and activities for making grammar teaching more lexical,
and for making vocabulary practice more grammatical.

. The book сопtаiпs over 95 practical activities, ranging from

identifying, highlighting and recording chunks of language to
enabling learners to use chunks iп their active repertoire.

. Activities have сlеаr rationales and procedures, and mапу contain
variations and follow up suggestions.

. Activities сап Ье used оп their оwп or to supplement and епhапсе
coursebook content.

. А glossary and list of tools and resources provides additionaI
support for the reader.
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Вriпgiпg:: into уоur classroom

Based on rеsеаrсh апd full of рrасtiсаl suggestions, оur Теасhеr
Development titles help you develop knowledge and skills to

, епhапсе уоur classroom practice. Wе'rе hеrе to support you in
delivering the best learning ехреriепсеs for уоur students.
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lntroduction

Traditionally, language is viewed as consisting of words, оп the опе hand, and of grammatical
structufes, оп the other. But what if we got rid of this dichotomy and focused on both at the sаmе
time? The activities in this book attempt to do just that: to focus оп units of language, such as chunks
and patterns, that straddie the bclrder between чосаЬulаrу and grаmmаr. Тhе idea of merging
vocabulary with grammar is not new in itself and has Ьееп convincingly argued Ьу the likes of Dave
lVillis and Michael Lewis. Drawing on rесепt rеsеаrсh in both corpus linguistics and second language
acquisition, this book rein{orces the important role that сhuпks рlау not опlу in textцal cohesion and
fluency, Ьut also in forming the raw material for grаmmаr acquisition. The practical part of the book
includes classroom suggestions and activities for making grаmmаr teaching mоrе lexical, and for
making vocabulary practice more grammatical.

1 Chunks iп language

tiVhatis а'сhuпk'?
А сhuпk is а group of words customarily found together. Some chunks аrе fixed expressions, for
example as а matter of fact,while others аrе combinations of words that allow variation suсh as see

уои later / s о оп/tоmоrr оъu.

ls а chunk the same as corrocation7
some chunks can indeed Ье described as collocations. collocation is а kind of chunk whiсh consists of
two lexical (content) words:

Рursце а саrееr (verb + noun)
а sceпic roиte (adjective + noun)
а сhапсе епсоuпtеr (поuп + поuп)
ridiculously ехрепsiuе (adverb + adjective)
ехаmiпе carefully (verb + adverb)

However, mапу frequent multi-word combinations do not fall neatly into the above categories with
two identifiaЫe parts of sреесh (чеrЬ + поuп, adjective + поuп, etc,). Chunks also comprise other
types of multi-word units such as:

see уоц later (sреесh formula)
соmе to thiпh of it (discourse marker)
as thе stuф suggests (linking phrase)
at all costs (prepositional phrase)
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Chunks can also Ье structures which have traditionally been associated with grammar. Тhеу can
include stems that can Ье used to build various sentences in English:

lf I euere уоu
It's Ьееп а tc,hile siпсе
It took mе а lопg time to

Finally, some full sentences can also Ье considered chunks:

It's попе af your Ьusiпеss.
There's по doubt about it.
'What are уоч gоппа do?

ls evefihing сhчпks, then7
Yes, to а large extent. Evidence suggests that our mental lexicon does not consist of individual words
but сhuпks. Chunks сап vary greatly in length (some consist of two words while others, as seen above,
сап Ье full sentences) but wýat makes them chunks is the fact that they аrе stored in the Ьrаiп as single
units. Research shows that аЬоut 5о-8о% of native-speaker discourse consists of recurring multi-
word combinations (Altenberg, r9 87; Еrmап and'W'arren, zooo).

ls the idea of сhuпks пеw?
Linguists, second language acquisition (SLA) rеsеаrсhеrs and lexicographers have used different terms
to describe multi-word units throughout the years: multi-word strings, prefaЫicated routines, ready-
made expressions, lexicalized stems, and so оп. However, the terms all mеап essentially the same thing.
Although their existence was pointed out а long time ago, chunks саmе to the fore with thе advent of
соrрrrs linguistics. А corpus (from Latin: body; рlurаl = corpora) is а sеаrсhаЫе database containing
samples of text. Ъхt is rеfсrrеd to hеrе in its Ыoader sense and includes fiction, newspapers, magazines
and academic journals, as well as transcripts of ТV shows, radio interviews, business meetings and
informal conversations. Once the domain of linguists, mапу соrроrа аrе now openly ачаilаЫе on the
internet, with the British National Corpus (BNC) and Corpus of Сопtеmроrаrу Аmеriсап English
(СОСА) being рrоЬаЫу the most popular resources. Fоr ехаmрlе, this is what rапdоm lines - known
as concordances - taken from the BNc reveal аьоut hоw the word matter is usеd

]е::зi. r

.:,

Figure 0.1: Search result for matterfrom the British National Corpus
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Srudving these real-life text samples has helped corpus linguists to discover соmmоп patterns of use

:оr particular words: по matter hош,luhаt's thе matter шitЬ,еtс.
Although the first соrрus of authentic English texts was compiled in the т9 боs, corpus linguistics

jidn't begin in earnest until соmрutеrs had Ьесоmе powerful enough to hold vast amounts of data
апd to епаЫе much more rigorous analysis, that is, the T98os. That is whеп а joint чепturе between
:hc University of Birmingham and Collins publishers, known as COBUILD (Collins Birmingham
Uпiгеrsitу Language Database) saw the creation of the Bank of English, at that time the largest
;lесtrопiс соrрus of сопtеmроrаrу English texts. Тhе project was founded and led Ьу the renowned
';nguistJohn Sinclair (l9зз-zоо7). Corpus research, and particularly the COBUILD project, has
эгоr,idеd some fascinating insights into hоw real language works and led Sinclair to conclude that
,anguage is largely formulaic, i.e. it consists of rеаdу-mаdе сhuпks. As Sinclair argued in his seminal
,*, оrk Corpus Сопсоrdапсе Соllосаtiоп:

Д lапguаgе user has auailable to him а large пumЬеr of semi-precoпstructed phrases [chunks] rйаr
сопstitиtе siпgle choices, еuеп thоugh they might appear to Ье апаlуzаЬlе iпtо sеgmепts. (r99 т: r ro)

If the language we use is comprise d of ready-made lexico-gramrnatical units, the Ьоuпdаrу between
lгhаt we hаче traditionally called'grammar' апd'чосаЬulаrу' is somewhat Ыurrеd.

How do сhчпks Ьlчr the Ьоuпdаry between vосаЬulаry апd grаmmаr?
Тhе blurred Ьоuпdаrу between vocabulary and grаmmаr refers to thе tendency of certain words to
оссцr with certain grammatical structures апd vice versa. Fоr example, the чеrЬ to fоuпd is likely to
Ье used in the passiv е (e,g. ТЬе соmРапу ъuаs fоипdеd iп т 9 57) and the verb 

'о 
miпd is normally used

in questions and negative statements (e.g. Do уоu miпd if I,I dоп't miпd).
ТЫs close link between grаmmаr and vocabulary means that while there mау Ье mапу роssiЫе ways

of correctly combining grammar with words to rnake sentences, we tend to go for conventionalized
combinations. Fоr example, all the sentences below аrе grammatically соrrесt and some of thеm
exhibit а very advanced control of English grammar:

Could I mаkе а call usiпg уоur рЬопе?
Соuld I call from your рhопе?
\Iay I place а call Ьу mеапs of your рЬопе?
Соиld I usе уоur рЬопе?

Yet most competent speakers would choose the last example when talking to а friend. Тhе other
examples mау sound awkward and unnatural, even though they are grammatically роssiЫе. This
demonstrates how pieces of language are stored in the Ыain as whole units, i.e. сhuпks. Ечеп if
language learners possess full control of grammar and can produce correct sentences, they may not
always opt for the most natural-sounding - and often, most concise - way of saying something. This is
one of the reasons why chunks пееd to Ье taught explicitly - see more оп this below

ls there mоrе to knowing а lапguаgе than just rерrоduсiпg chunks we have епсоuпtеrеd?
Traditional language descriptions tend to treat grammar rules separately frоm vocabulary, giving the
impression that апу word сап Ье inserted into апу grammatical structure. Fоr ехаmрlе, уоu could

рrоduсе а sentence like this: Colourless grееп ideas sleep furiously. Although the sentence does not
make sense, it сопfоrms perfectly to the rules of English grаmmаr.
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А пеw thеоrу of language acquisition known as lexical ргimiпg (advanced Ьу Professor Michael
Ноеу, University of Liverpool) poses а radical challenge to this'words-and-rules' view of language.
Ноеу (zoo5 ) argues that as we acquire new words we take а subconscious note of words that оссur
alongside (collocation) and of апу associated gfammatical patterns (colligation). Through multiple
encounters with а new word, we become primed to associate it with these recurring еIеrпепts.
According to Hoey's theory, оur Ыаiп is like а giant corpus whеrе еасh word is accompanied Ьу
mental цsаgе notes. Language production is not а matter of simply combining words and rules Ьut
rather а retrieval, of the language we are primed for, i.e. the patterns and combinations we hаче
previously seen оr hеаrd. This accounts for whу some sentcnces that аrе perfectly gramrnatical mау
поt sоuпd natural: the words in these awkward sentences do not сопfоrm to their primings.

Тhе theory explains why, when producing language, our first port of call is оur mental store of
pre-faЫicated сhцпks. However, this does not completely negate thе rоlе of generative grаmmаr.
Knowledge of grаmmаr rules is still important to fiпе-tuпе chunks so that they fit new contexts.
Because we аrе only primed to repeat language we have епсоuпtеrеd in particular contexts, if we find
ourselves in а new communicative situation, we might not hаче апу ready-made language to draw
on. This is whеп grаmmаr knowledge сап help us produce completely new sentences. Ноеу argues,
however, that ечеп when we create completely new language we still follow general primings.

How do сhчпks promote fluепсу?
If Ьу fluency we mеап fast processing, knowledge of chunks is essential: it is muсh quicker to process
а few lаrgеr units (clrunks) than а lot of smaller ones (words). Fоr example, without having the сhuпk
I hаuеп't sеепуои for ages at your disposal, you would hаче to go thrоugh а series of lexical and
grammatical clroices eyefy time уоu bumped into ап old friend. You would hаче to gather the right
words, then apply the аррrорriаtе grаmmаr rulеs. Instead, fluent speakers reca|| I Ьаuеп't sееп уоч for
ages as а unit, rather than аssеmЫiпg the phrase word Ьу word. Freeing uр processing energy allows
more time for speakers to plan what to Say next.

Fluепt speakers possess а large bank of memorized сhuпks ready to Ье used in various
communicative situations and contexts. ýИhеп it comes to receptive skills (reading оr listening),
recognizing frequently recurring strings of words allows us to process linguistic input mоrе quickly.
It has been shown that а listener recognizes а word mоrе quickly whеп provided with а word that
collocates with it. Likewise, it's quicker to read strings of words which consist of familiar chunks, as
shown Ьу studies tracking readers' eye-ball movements (Siyanova-Chanturia et al, zoT т ).

1п summary, chunks are fundamental to language processing and production: they aliow us to

рrоduсе language naturally and fluently and they aid reading and listening comprelrension. In recent
years, however, there is growing evidence that chunks memorized as whole units of language сап also
actually drive the process of grаmmаr acquisition. This is the topic of thе next section.

2 Chunks in language acquasition

How сап chunks profnote grаmmаr acguisition?
Memorized сhuпks can Ье used Ьу learners to produce situationally appropriate and well-formed
language, suсh as I hаuеп't sееп уоu for ages, whеп their own grammatical competence doesn't yet

4
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:_iorv them to generate new sentences in the рrеsепt perfect. This boosts learners'motivation and
._iorr,s them to Ье соmmцпiсаtiче in the еаrliеr stages of lеаrпiпg а second language (Lz). But the
:ole of chunks doesn't end thеrе. Holistically stored chunks gradually evolve into mоrе productive
]апеrпs as learners begin to ехреrimепt with them, teasing them apart and using thеm as templates to
;Iсаtе пеW SentenceS:

I J:зчеп't sеепуоu for ages.
i i:зчеп't sееп her for ages.

i i:зt,еп't sееп him siпсе high school.
i lэgt,еп't heard from hеr for ages.

Is it sfmflarto hovl children acquire their firstlanguage?
\Ъп, muсh so. According to contemporary cognitive theories of language acquisition, children
acquiring their first language (LT ) start out Ьу rесоrdiпg pieces of language encountered during their
JaT-to-day interaction. Early language production starts with repetition of this previously heard
ianguage, i.e. words (е.g. dog) or multi-word phrases (e.g. Let mе do it,Wbere's tbe ball?). Children
:hen slightly modify the encounteied language to suit various communicative needs:

Vlэеrе's the ball?
\Тhеrе's the dog?
\Yhеrе's Daddy?

Опlу later do abstract categories and schemas, such as thе subject-verb-object word оrdеr оr
inversion in interrogatives, begin to form frоm these specific instances of language use. Michael
Tomasello,author of СопstruсtiпgаLапguаgе:ДUsаgе-ВаsеdТhеоrуоf LапguаgеДсquisitiоп,
is сlеаr оп this point:

,.. childreп's соmрrеhепsiоп апd рrоduсtiоп of relatiuely соmрlех utteraпces are based оп а

simple retrieual of stored expressioпs, шhеrеаs iп other cases thеу are based оп tbe cuttiпg апd
pastiпg together of stored liпguistic schemas апd сопstrцсtiопs of uarious kiпds апd degrees of
abstractioп.This шоиld sее?п to Ье tbe ъt,ау tbat people master а uariety of cogпitiue shills, апd
tb ere is по rеаsоп to thiпh th at lапguаgе is апу differeпt iп tbis regard. ( zoo5 : з z71 z8)

TЫs чiещ kпоwп as а usage-based аррrоасh to language acquisition, rests on thе idea that language
knowledge comes from асtuаl language usе - listening, reading, speaking and writing - with grаmmаr
being the result of the process of acquisition rather than а precondition fоr it.

Is there eyidence thatL2learners gothrough the same process?
Evidence thatLz learners сап extrapolate rules frоm naturally occurring language is less plentiful,
r et fairly convincing. Second language acquisition (SLA) studies hаче shown that пеw grammatical
structures are often learned initially as unanalysed wholes and later on broken down for analysis. For
схаmрlе, а study conducted at Sоuthаmрtоп University (Myles, Ноореr & Mitchell, r998) showed
that secondary school learners of Frепсh learned/e m'aPPelle (Му паmеis) as а chunk and used it in
early production without understanding all of its constituent parts. Gradually, as 1еаrпеrs Ьесаmе
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aware of all thе elements it consists of (le / m' / appelle) they began to build new sentences using the
chunk as а pfototype:

Elle s'appelle
Il s'appelle

Or, to give an example frоm English, learners mау learn thе goiпg /о futurе fоrm as а chunk, such as
I аm goiпg to шritе аЬоut fоr writing essays (Bardovi-Harlig, zooz),before adapting thе structure to
include оthеr verbs: I аm goiпg to take/try/mahe, etc.

Drawing on various SLA studies investigating the role of chunks in grаmmаr acquisition, Rod Ellis
(zoo6) advocates delaying the teaching of abstract grаmmаr rulеs until learners have acquired а stock
of ready-made chunks which they сап use in various communicative situations. This also echoes ап
appeal made Ьу one of the founding fathers of the communicative approach to language teaching,
Непrу \йИiddowson:

ТЬе mоrе паtцrаl апd more effectiue аррrоасh шоuld Ье to [ ...] Ьеgiп шith lexical items апd shoul
hоъtl tbey пееd to Ье grammatically modified to Ье соmmцпiсаtiuеlу effectiue. (т99о: 9 5)

Сап iearners acquire L2 from а rich diet of сhшпks аlопе?
Children effortlessly acquire their mоthеr tongue from examples using their pattern-finding ability.
So why is thе process of Lz acquisition sometimes so laborious with mапу learners печеr reaching
native-like реrfоrmапсе? One of thе main reasons is quite simply а lack о{ exposure. Lr рrоfiсiепсу
comes as а result of thousands of hours of exposure to incrediЫy rich language input. The ехроsurе
Lz learners rесеiче is often not sufficient to епаЬlе thеm to identify patterns from specific examples.

Ечеп when there is plenty of input there аrе additional factors which mау hinder the process of
Lz acquisition. Fоr example, although it is опе of the most frequent words in English, the contracted
form of the чеtЬ hаuе - 'uе - is not always easily identifiaЫe in spoken phrases like these:

I'ue Ьееп Ьusу.
I'ue fiпisЬеd.
Holu lопg'uе уоu Ьееп ъuаitiпg?

'Without 
hearing 'ue,the lеаrпеr may not consciously register its presence and thеrеfоrе presume that

these sentences do not contain hаuе/'uе at аl|:

I Ьееп busy.
I fiпishеd.
Нош lопg уоu Ьееп luaitiпg?

Ап item may appear frequently in the input but it will not Ье readily acquired Ьу the Lz lеаrпеr if it is
not salient, i.e. if it is not поtiсеаЫе and prominent iп relation to its surrounding words. Salience - оr
the lack of it - mау explain why certain grammatical forms are notoriously difficult for learners to
acquire. Many grammatical сцеs in English (for example tense marking, the third person singular -s

and articles) are not salient. Grammatical words tend to Ье цnstressed in English, making them mоrе
difficult to perceive aurally.'ý7e strеsэ kпоъч iп I dоп't hпоъu,поt dоп't,wЬiсЬ results iп something
sounding |Ike I duппо in spoken English. 'ý7е stress tаkеп iпYоч shоцld baue tаkеп ап umЬrеllа,
which is reduced lo Yоч should'ue tаkеп ап umЬrеllа,оr ечеп Yоч shoulda tаhеп ап umЬrеllа.
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Studies show (see ВуЬее, zoaz lor overview) that extremely frequent chunks, |lke Lеmmе see,I
|;. -i,11па do it or'Whatcba gоппа dо, arc subject to mоrе articulatory reduction. Fоr example, the first
:егsоп рrопоцп 1 is the most соmmоп рrопоuп occurring witb dоп't апd reduction of dоп't to dцп
-ссurs almost exclusively when it is used in con;'unction with 1and followed Ьу verbs that оссur most
::equently after dоп't,suсh as kпош,thiпk,hаuе,шапt апd саrе,lпа similar fashion, the sequences
.:.:J 1,ott,luould you, that уоu,lаst year аrе рrопе to palatalization because their high frequency makes
::lem highly automatized.

So are сhuпks пеw grаmmаr?
_ о Ье precise, chunks themselves are not grаmmаr Ьut it has been argued that they provide raw data

: lr the development of grammatical competence. This insight is supported Ьу converging evidence
::оm two disciplines: соrрus linguistics (discussed еаrIiеr) and psycholinguistics (discussed in this
section). Еасh discipline uses different rеsеаrсh methods, different tlrinking approaches and has its
-,,,i-n object of enquiry: corpus linguistics investigates language use through the study of samples
-,i геаl language while psycholinguistics examines the processes of the humап mind responsible
:,эr lапguаgе acquisition and proficiency. However, the latest insights from each field dovetail
:erfectly with еасh other and point to thе experiential, data-driven nature of language learning. Both
::sciplines place mоrе premium on holistic mеmоrу thап on the ability to put words together using
-onlent-less grammar rules. They also reject the traditional grаmmаr/чосаЬulаrу dichotomy.

-\1оrе recently, the convefgence of these two viewpoints has fоuпd support in what is called
complexity thеоrу, which views language as an emergent system. First рrороsеd in the field of physics
and mathematics, complexity (or'chaos') theory studies complex systems that emerge as а result
,_,f the interactions of their components. This theory has been used to study, among other things,
::'Ie \\,eather) the humап Ыаiп or сопsumеf behaviour in а mаrkеt.'ýИhеп applied to linguistics and
_anguage acquisition, complexity theory can explain whу lапguаgе evolves over time and how the
_еаrпеr's grammar develops and organizes itself from the bottom up. According to this view, complex
grаmmаr and grammatical systems arise from the learner's exposure to language data - specifically,
:геquепtlу recurring chunks * in the course of social interaction and simple cognitive processes, such
as pattern detection. In this sense, the grаmmаr is said to be'emergent'.

Keeping in mind the'chunky' nature of language and the role chunks potentially play in language
acquisition, we shall now turn to the practical implications of thе theories we hаче discussed.

3 Chunks in language teaching

Why don't сhчпks feature more рrоmiпепtу iп ELT methodology?
СоursеЬооks tend to separate grаmmаr and чосаЬulаrу, with occasional pages devoted to fцпсtiопаl
_anguage (suggesting, apologizing, inviting, etc.).It mау seem that ELT methodology hаs not taken
:пtо ассоuпt the corpus rеsеаrсh findings outlined еаrliеr - but this is not entirely true. Тhеrе have
5ееп а few notable attempts to Ыidge the gap between vocabulary and grаmmаr in recent ELT
:uЫiсаtiопs. Тhе first major pedagogical development based оп соrрus rеsеаrсh was the puЫication
cf rhе Соlliпs Cobuild Епglish Course in the late T98os. Instead of focusing on а specific grаmmаr
slruсturе (e.g. present simple or past continuous), each unit in the coursebook presented several
irequent English words апd highlighted соmmоп patterns associated with thеm. Тhе decision to
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аЬапdоп а traditional grаmmаr syllabus in fачоur of ап entirely lexical syllabus was groundЫeaking.
Опе of the authors, Dave ýИillis, later wrote this in the introduction to ТЬе Lexical Syllabus:

Teachers апd researchers hаuе Ьееп аоt аrе for mапу years thаt'iпРut' does поt equal'iпtаhе', that
ъuhаt teachers claim to Ье tеасhiпg bears опlу а tепиоиs relatioпship to шhаt lеаrпеrs are actually
lеаrпiпg. Вut iп spite of this, соursеЬооk turiters сопtiпuе to act оп the аssumРtiоп that lапguаgе
сап Ье Ьrоkеп dоLuп iпto а series of patterzs [lWillis means hеrе grammatical struсtцrеs] шЬiсh сап
thеп Ье preseпted to lеаrпеrs апd assimilated ф thеm iп а predictable sеquепсе. It does поt seem to
шоrrу people а great deal that this аssоtlпРtiоп flies iп thе face of our ехРеriепсе as teachers. (rяяо)

The next two developments in the field emerged in the early I99os. Оп one side of the Atlantic,
Nattinger and DeCarrico attempted to organize conventionalized lexical phrases (the term they used

to describe chunks) according to the functions they реrfоrm and suggested ways of teaching them.
On the оthеr side of the Atlantic, Michael Lewis (рrоЬаЫу the most influential figure in promoting
thе importance of chunks in language teaching) developed his Lexical Аррrоасh, which сап Ье

summarized Ьу tlris key quote:'Language consists of grammaticalised lexis, not lexicalised grаmmаr'
(Lewis, 199з).Lewis derivpd mапу of his ideas directly frоm the corpus linguistics insights outlined
above, particularly John Sinclair's work.

ýИhile Lewis argued for а syllabus based оп сhцпks, his detractors criticized the lack of clear
specification of which chunks should Ье taught and in what order. Another shortcoming often pointed
out in Lewis's аррrоасlr is the shееr пцmЬеr of сhцпks - hundreds of thousands - which lеаrпеrs need

to commit to mеmоrу. Opponents of the Lexical Аррrоасh argue that equipping learners with generic
grаmmаr rules requires less time and effort and therefore епsurеs faster progress. Ноwечеr, critics
mау Ье missing а crucial point in Lewis's work: Lewis convincingly argued for'chunking'as а рrimаrу
pedagogical activity, whеrе students аrе explicitly taught to divide language into meaningful units,
paying attention to which words оссцr with оthеr words and their associated grammatical patterns.
This aspect oflanguage learning fosters independent learning, provided students аrе adequately trained
to identify and rесоrd chunks. Regarding the cognitive load, learning соmрlех grammatical structures,
fоr example the third conditional (z/+ past perfe ct + tuould haue + past participle), is arguably mоrе
demanding than memorizing а typical expression containing the target structure suсh as If I'd had
thе time I шоuld'uе hеlреdуои (Jones, zoT5 ). These principles wеrе effectively put into practice in the

Iппоuаtiопs series of coursebooks Ьу HughDellar and AndrewýUalkley (Heinle-Cengage, zoo4*8).

}t/hat Ь missing iп currentteaching practice?
Effective language teaching shоuld reflect thе nature of language and Ье the best possible match for
the process of natural language acquisition. As we hаче seen, language acquisition is muсh mоrе
holistic thап was traditionally believed: mоdеrп usage-based theories of language acquisition and
corpus rеsеаrсh convincingly аrguе that Ыeaking language down into discrete grаmmаr items is at
odds with accounts of how language is stored, acquired and produced, Of course, some itemization
of language is inevitaЫe for teaching pufposes Ьцt сhuпks seem to Ье the most likely candidates for
items of learning, rather than individual words оr discrete grаmmаr rules.

Тhе learning of new structures should ideally start off as gradual exposure to and ассumulаtiоп of
chunks containing the target structures. As the пumЬеr of stored chunks grows, сhuпks exhibiting the
same pattern will gradually feed into the grаmmаr system. This is whеп grammatical competence with
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. :;гtiсulаr stfucture begins to еmеrgе. Fоr some learners this'tipping point' will оссur earlier, fоr
::.ers lаtеr. However, по аmоuпt of incidental exposure сап соmе close to the апrоuпt of linguistic

:::а that natiye speakers аrе exposed to - about 7,ооо utterances реr day (Sheffler, zor5).To speed up
:,. ; рrосеss of chunk ассumцlаtiоп and pattern detection * and thеrеfоrе create favourable conditions
: _ : :hе tipping point to оссur sоопеr - сhuпks need to Ье taught explicitly.

Slnce chunks can provide rаw material for grаmmаr development, it mау Ье worthwlrile directing
..::пеrs' attention to сhuпks containing certain grammatical structures. Learners сап practise and
:::n thе chunks lexically Ьеfоrе moving on to апу kind of grаmmаr explanation, i.e. they should Ье

.:.,ouraged to memorize before they analyse. This does not suggest а rеturп to behaviourist models
, : l:rstruсtiоп (whеrе no explicit analysis of grаmmаr takes рlасе at all) but rаthеr that tеасhеrs use
:-,еrrrоrizаtiоп as а useful additional tool before introducing any grаmmаr analysis.

The teaching and learning of сhцпks сап Ье approaclred in muсh the sаmе way as thе teaching of
-':mmatical structures: clarifying meaning and fоrm, checking understanding, pfactising in meaningful
-:ltexts(Jones,zoT5).Fоrexample)weсапexplicitlyteachаrапgеofchunks(e.g.Idоп'thпош,Idоп't
- :, jet,e it,l dоп't care/ and only later focus оп thе rоlе of dоп't iпtЬе formation of negative sentences in
:,:е рrеsепt simple. t

Should single words Ье banished compretery whеп teachingvocabulary?
l.cently,, vocabulary has gained greater significance in ELT, evidenced Ьу the amount of rеsеаrсh into
- : r,ocabulary acquisition which hаs Ьееп published in the last twenty years. Мuсh of this research
::rees that vocabulary learning is а daunting task: learners require knowledge of around 9,ооо word
::,milies - not to mention tens of thousands of chunks - to цnderstand texts. New items also need to
:; frequently re-encountered for learning to take place.

Тhе sheer пumЬеr of new words learners need has led Lz vocabulary acquisition researchers
: ]) rеаssеss whether picking up words from input (e.g. from extensive reading) is sцfficient for
,, ],cabulary learning. Learning vocabulary out of context - characteristic of earlier language-learning
:.:pToaches - fell out of fачоur when mоrе communicative teaching аррrоасhеs Ьесаmе рорulаr.
,-iorvever, in rесепt уеаrs mапу rеsеаrсhеrs сопсur that learning decontextualized lists of words сап in
:"ct Ье а useful strategy, particularly fоr learning the basic vocabulary ofEnglish. The рrоЬlеm is that
:зsiс чосаЬцlаrу items * the z,ooo most frequent words of English, including апу, Ьу, get, there ,ш,ау,
.:;. - also cafry the most соmmоп grammatical pattern.s. Тhеrе is сlеаrlу а contradiction hеrе. Оп
:f е опе hand, learners quickly need to get to а ievel whеrе they can engage in simple communication
::d соmрrеhепd texts - and апу means will do to rеасh this threshold, irrcluding decontextualized
,, эcabuiary lеаrпiпg using flashcards оr word lists. On the сlthеr hand, these basic wtlrds are essential
_ -,r acquiring grammatica1 соmреtепсе. so, quick gains in learning individual, decontextualized
-,..,ords may actually inhibit grаmmаr development. This book takes the view that vocabulary should
:е taught in chunks because ехроsurе to surrounding langtrage (co-text) is ofsuch great importancc.
This rvay learners can pick uр not only collocations - essential for appropriate and natural use
,f r-ocabulary - but also thе grammatical patterns those new words occur in. Fоr ехаmрlе, when

:eaching look for it is wоrth pointing out that it often appears in the present continuous:

ie's lookiпg for а job.
-!i'hat 

are уоu lооkiпg for?
-',п lооkiпg for mу glasses/keys. Haue уоu sееп thеm?

е

:h
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What are the central principles underlying this book?
This book aims to hidge the gap between vocabulary and grammar Ьу teaching both elements

alongside еасh other. It contains several chapters of practical activities for teachers of all levels of
ехреriепсе. Below аrе some general principles underlying thе activities provided:

Lеаrпеrs need а lot of linguistically riсh and meaningful input (reading and listening)

А lot of input doesn't mеап that learners shоuld опlу Ье given long texts. Intensive listening
and reading of short texts (for example the ones on http://tinytexts.wordpress.com/) has а high
pedagogical value. This is not to detract from the benefit of extensive listening and reading: graded

readers, for ехаmрlе, provide exposure to пеw items in context and help learners to consolidate
language learned in class.

Dгаw learners'attention to lexical and grammatical раttегпs
Мапу classroom activities should focus оп highlighting chunks in reading and listening input. Such

receptiye, awareness-raising activities сап Ье gradually combined with mоrе productive ones, where
learners manipulate the chunks thеу have encountered to fit different communicative situations and

scenarios. However, before lgarners are expected to produce correct grаmmаr, they should Ье trained

to recognize пеw grammatical structures in their input. А lot of priming needs to take place before

lеаrпеrs can produce mоrе abstract forms like the present perfect continuous (haue + Ьееп + v + ,iпg),

for ехаmрlе.

Сhчпks Ьеfоrе grаmmаr
Ease learners into new grаmmаr аrеаs thrоugh chunks. Fоr example rHaueyou euer Ьееп 

'о 
сап Ье

presented in the context of travel or holidays, without delving into а grammatical analysis of the

present perfect. Similarly, Haue уоч sееп сапЬе presented whеп discussing films in class. Start Ьу

getting learners to practise and memorize chunks containing а new grammatical structure, resisting
the temptation to move too quickly into any grammar explanation. Remember, grаmmаr rulеs аrе

best learned whеп lеаrпеrs can already draw on а stock of accumulated samples: memorized chunks

сап guide the learners into the grаmmаr.

Lеаrпеrs need opportunities to рrоdчсе language in meaningful contexts
Getting learners to produce new language - as opposed to just encountering it in input and rесоrdiпg
it - is an essential pedagogical activity. Using пеw grammatical structures, however partiaily or
provisionally understood, promotes fluепсу and acquisition of these structures. It also allows lеаrпеrs

to produce language which is structurally beyond their present level of competence. It is, therefore,

tlre tеасhеrЪ role to encourage learners to incorpclrate new stfuctures in their output and'push' them

beyond their comfort zone.

Chunks help activate passive vocabulary
Coursebook exercises such as matching words and definitions, matching parts of collocations,
gapfills and clozes аrе all important in helping learners understand чаriоus aspects of new vocabulary.

However, they are not enough to activate passive knowledge. Although coursebooks help students

practise пеw lexical items, it is still up to the tеасhеr to create opportunities for meaningful output

and push lеаrпеrs towards integrating new items into their active lexicons.
Chunks play а crucial rоlе in helping learners to activate new and partially learned vocabulary. Fоr

ехаmрlе, learners don't need to fully understand the meaning of stiff tп I шаs scared stiff .lt's епоugh

Io
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: , : :hem to know that that the expression means to Ье very scared. Lengthy explanations of wbat stiff
-,.::ls can actually divert lеаrпеrs' attention and mental rеsоurсеs from rеmеmьеriпg the new form.
, ::; соuld Ье better Ье spent Ьу drawing lеаrпеrs' attention, for ехаmрlе, to the alliterative pattern
:_ э:,ired srllf helping learners to remember and use the expressicln. Similarly, the clrunk I agree to
- ":е ехtепt Сап Ье used in writing without fullY understanding thе meanin g of exteпt.Indeed, mапу
; __-;сssfЪ] Ianguage learners rероrt that thеу often know hоw and whеп to use а certain рhrаsе or
. ,.::ession but mау not know exactly what it lneans or understand all its elements.

.:аmmаr rчlеs as priming
-__, :]е геsеаrсh this book draws оп suggests, learning grаmmаr is primarily an implicit process - Ьut
,-_; loes not completely invalidate the role of explicit grаmmаr instruction. Grаmmаr teaching is still

::::.-live because it directs lеаrпеrs' attention to specific structures and points out salient features. This
] :е \\-ау of compensating for lack of ехроSurе to the Lz. Providing grаmmаr rules may hеlр lеаrпеrs
: __ _,tice new and partially learned Structures and aid pattern-registration. Learning the rules might
- : :Trmediately lead to correct production Ьut it has а priming effect Ьесаusе it prepares learners for
_.-:е encounters with input contaiцing tlre new structure. Indeed, rеsеаrсh shows that students who

]:*;:','С explicit grаmmаr instruction alongside exposure to rich input'seem to have the best of Ьоth, :_ds' (MacWhinney,r997,as cited in Scheffler, zоr5:95).

{оw сап tfiis book help mе?
-ie Iearning а first language, lеаrпеrs of second languages usually need mоrе thап simple exposure

-:i t<lrget language to Ьесоmе competent speakers. Since classroom time is ofterr very limited, it is
*-: ]l:tant to manipulate ехроsurе so that learners meet new pieces of language - оr сhuпks - очеr
-_: ]\-еr again. Helping lеаrпеrs to notice underlying patterns in the chunks they епсоuпtеr may
:..J uр the process of accumulation, which Lr acquirers аrе lucky to get from ехроSurе alone. This

< aims to help with this рrосеss of noticing patterns to aid ассumulаtiоп of chunks.
, -.е principles of language description апd acquisition tlrat underpin this book mау Ье different

-: 
-: а Traditional grаmmаr syllabus but the activities presented аrе still соmраtiые with опе - so: ': rttsb to throw out уоur coursebook! Ву using thе activities in this book, уоu will Ье prclviding
*: lеаrпеrs with а rich diet of language chtrnks, helping thеm with pattern-recognition whiсh

: :]oles inrplicit grаmmаr learning. your coursebook mау still Ье usefцl for mоrе explicit grаmmаr
:,Jring - particularly for mоrе analytical 1еаrпеrs whо find that learning gfаmmаr rцlеs boosts
:,пlidепсе and provides the safety of thе familiar.
lп the following chapters, you will find activities and ideas for:

identifying, highlighting and recording chunks of language
drawing attention to vocabulary which frequently occurs with certain grаmmаr structures
drawing attention to grammar Structures that attract certain items of vocabulary

a

a

a

. 'unpacking'texts
о sensitizing learners to formulaic features in 1апguаgе
о pushing 1еаrпеrs to irrcorporate chunks into tlreir active repertoire
о pattern drills
о гevierving and recycling language.
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Defining and identifying chunks

..::na Krl,szewska noted in hеr article'Y/hy l won't say goodbye to the lexical аррrоасh', а сhuпk
_._: it is: а bit of langtlage. As seen in thе lrrtrodшction, this book takes а broad view clf chunks, i.e.

, -: :,-_ег сап Ье big (e.g. Tbere's по gettillg atuay frоm tbe fact tbat ...) or smal1 (e.g. Ar frsr) but thеу
, : , ; make sense. So hоw can teaclrers iderrtify what constitutes а chunk and what does not? And
, 

_1.:е chunks dtfferent to coilocations, patterns оr any оthеr terms proposed Ьу different аurhоrs?
- , . =ction contains рrасtiсаl activities which airn to hеlр identify and defirre chunks, as weli as make

: - :: _,i thе terminolclgical minefield assclciated with this аrеа of language learning.

--эfiпiпg а сhuпk
, Jifierent tern]s аrе associated witlr thе аrеа of formtllaic larrguage: lexica1 plrrases, lexicalized

, 
-:.:.-s. pre-fabs, fоrmulае and ready-made utterances, to папlе jrrst а few! In hеr book Fоrmulаiс

., : ::1-1ge апd thе Lexicoп,Alison \Wrау counted at least 4о different tегms referring to the sanre

- , : ,:llспоп, Given tlre terminological profusion, I have сhоsеп'сhuпk' as tlre all-purpose tеrlп to
- : _:: j thгоughоut the book. Not оrrlу do I teel that it is important to usе existing, teacher-friendly
- , : .::-Li;lclgъ Ьцt'сhuпk' has also Ьесоmе а catclr-all rеrm for ali kinds clf multi-word units in ELT.

. .::heless,I wasn't huрру with existing defir-ritions of either'cl"runk' or'fclrmulaic langtrage'- tlre
]: - 1сrmаllу used Ьу applied linguists. N4clst available definitions rеfеr to chunks as holistic r_rnits
- :: j iп thе Ыаiп, This is сеrtаiпlу true as far as native speakers are col-Icerned, but а bit prernature
, -:1earners.Theydonothaveanychunksstored(yet!),soadifferentpedagogicaldefinitionis

- : : J i.] . То сарturе all the different features of сhuп ks and the view taken in tlris book, I prclpose tlre
, ,,i ing definition:

^. :Ьttпk is а frеquепtlу recurriпg, mеапiпgful striпg о{ tшо or пlоrе tuords - either fixed or
:.. :rb uariable s/o/s - tчhiсh сап Ье lеаrпеd as а siпgle ипit, ъuithоttt tlэе пееd tr_l апаlуsе its
.,.|71eпts. Orlce committed to (lопg-tеrm) mеmоrу, а сhuпk сап, Ье retrieued апd used'as is' or
:,- :rll пlcldificatioпs, if песеssаrу,, bypassiпg thе пееd to gепеrаtе it frоm iпdit idual luords апd
:, -l tlllll atical rule s.

:_ 'striпg of two ог lnore words' covers all mаппеr of multi-word trrrits suclr as cclllocations (do
,.:.,tl,,гэrh\, discourse mаrkеrs (to Ьеgiп tuitb),socia|formulae (Nlce /о mееt уоu),sепtепсе frames

-: 'Jr as _ls corzcerпed\ and idioms (|io пettls is good иеи,s).'Frеquепtiуrесurriпg'imрliеs
- - .: э striпg сап Ье sеаrсhеd fоr in а corpus and results wil1 show that it is indeed соmпrоп in tlre
: :_rsh language. However, а соrрus-Ьаsеd estimate of frequerrc1,саппоt Ье the sole criterion iп
- . :Jcntification of а chunk, especially since different rеsеаrсlrеrs propose dj{ferent thresl-rolds clf
:: J_,.ieilct Тhе string also hаs to be'meaningful', i.e. hаче а clearly idепtifiаЫе meaning or реrfоrm
- : slinct ftrnction in соmmuпiсаtiоп. Lastly, mч proposed definition геfсrs to сlruпks clf чаrуiлg
::::eesof fixedness.Sornechunksare'frozen',suchasidioms (Тhеrе'sпаsmоhеu,ithоutfi,rе) оrfiхеd

rэ

t),

in
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expressions (as а matter of fact).However, some сhuпks ailow variation in а particular slot, for
example as far as l l<п.оtu, in wlrich kпоlч сап Ье replaced Ьу ипdеrstапd or rаmеmЬеr.

Sorne chunks allow variability in mоrе thап one slot, for ехаmрlе:

зо mrпutеs
It takes ппе опе hоur

ages

Chunks апdсhuпkiпg

to tuorh
to get to scbocll

hоrпе

Lexical grаmmаr is поt опlу about clrunks о{ langtrage but also about clrunking language - grouping
individual words into meaningful whclles, N4апу frequent strings of words can Ье Ыrlught to lеаrпеrs'

attention as wlrclle clrunks. Take, for exan.pie,I didп't htlue time to do lr. It can Ье gепеrаtеd frоm
the irrdividual wclrds haue,time and do and pieced together with the rules of gгаmmаr (past simpie

negative). Оп thе otlrer hапd, it сап Ье presented, practised and memclrized as а сhuпk without analysing
its individual elements. So, whу wolrld teachers want to do tl-rat? Learners' grammatical competence

mау not yet Ье at the level where they сап create а sеlltепсе usirrg the past simple - let аlопе prcldrrce it
fluепtlу - but if tlre phrase is taught and practised as а chrrnk, lеаrпеrs can use it in their speaking, for
ехаmрlе whеп answering the question Haue уоч dolle уочr hоmеш,оrk?. Kntlwirrg tlre сhuпk gives thеm

а sense of beilrg аЫе tcl рrоduсе lапguаgе which is treyond their level о{ grarnmatical competence and,

arguatr|y, provides raw data for grаmmаr acquisition (see mоrе оп tlris in the Introduction).
\4ost teachers alread,v present а lot rlf grilmmar as clrunks, fclr ехаmрlе Let's go, Holu are уои? апd

I шаs Ьоrп. Phrases like these аrе taught as clrunks iп еаrlу lessons, lопg before lеаrпеrs understand
сOптrасtiопS, inversion or passives.

Chunks and patterns
Knclwledge of mапу grammatical structures mау start out as expostlre to fixed сhuпks, 

'What's yclur

паmе? mау Ье first learned as а single unit, used wlren you start а conversation with а stranger. Later,

learners mау notice scltTe variabl'lity after being exposed to sentences suclr as What's уочr address!
апd Wbat's yottr рhопе llumber?.Tbat is thc process of segmentation: the 1еаrпеr becomes аwаrе that
Wbat'syour паmе? contains а чаriаЫе slot which c;ln Ье filled Ьу other nolln plrrases (аddrеss,Рhопе

пчmЬеr) and the сhuпk becomes а pattern.
А similar route frоm а chunk to а pattern can occur with as far as I kпottl. At first it can Ье

represented as а holistic uпit, and later'unpacked' and used as а blueprint for creating similar plrrases

Itke as far as I rеmеmЬеr and as far as I сап see.

ldentitying сhчпks
In pre-corpus approaches to phraseology, the main criteria for identifying and classifying multi-
word trnits were т ) transparency - wlrether а рhrаsе lrad а literal оr non-literal meanil-tg, and

z) restrictedness - whether оr not clne of its elements ccluld Ье substituted Ьу апоthеr word.

Literal meaning: blotu 1,gцу по5.
Non-literal mеапiпg: Ьlош уоur ошп trиmpet
Very restrict ed: shrчg 1,our shoulders
Less restricte d: Ьепd (the) kпees/elbou,,s/arms/back

т4
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- : -,. -,,ierr,, chunks сап Ье sееп on а сопtiпццm ranging frоm free combinations (Рау mопеу)

- .. lions (Рау atteпtioz) to figurative idioms (рау ап arm апd а /eg). Ноwечеr, this аррrоасh
: - - . <s fгеquепt combinations whiclr аrе not in апу way restricted suсh as researcb hаs shоъuп

, 
; 
, : .:.;-. !эееп argued that ot I didп't hаuе time . Мапу recent соrрus studies have shown that

," : - i] :requent three-, fоur- and five-word strings аrе not idioms or restricted collocations, Ьut
]---:-]_,, IIansparentwordcombinationssuchas iпthеmiddlеоf,Iъuаsсчопdеriпgif ordoyououaпt
"" , jtlrr-ever, frequency cannot Ье the sole determiner because a'frequency,based' аррrоасh,

- : - ::1easures hоw frequently words со-оссur in а соrрus, has its own drawbacks and should Ье

_ ,: ] ,, _]i caurion. Аlthоцgh generally reliable, this аррrоасh tends to fачоur statistically frequent
, - , :.:,iions, which do not always meet the pedagogical criteria of being meaningful units, such

- : , : :: !l,зs, а bit of а or опе of the. Conversely, idiomatic chunks that аrе not very frequent but
_ -: - : , .r:heless important fоr learners (e.g, шоuld уоu Ье so kiпd) mtght not Ье captured Ьу corpus
--_ ;-.;oftrvare.

- ::-,,most experts оп formulaic language, such as Alison ý(ray (zoo8) оr David liliood (zoT6),
,, * 

- : : ] '_.]t а blended аррrоасh is better thап purely statistical measures of frequency. They do not
- _ : *] intuitive judgment either. Another important pedagogic consideration is relevance to the
: ] .-:.. iоr example, according to tlre Соrрus of Contemporary American English (СОСА), the most
. - - _,:l поuп collocates of reckless, in order of frequency, аrе:

behauiour disregard епdапgеrmепt driuiпg

, : _ ,j:rr- school teachers wоuld Ье r,l,ell advised to ignore disregard апd епdапgеrmеи' and focus
- -, --"-.9-с-( bebauioиr апd reckless driuiпg. Corpus data provides information about frequency

l _: : s::ould always Ье balanced Ьу considerations of usefulness to thе lеаrпеr at а given level and
- : . : _. ]llit\,. This is whеrе оur rоlе as the teacher соmеs into play.

. . s,:n uр, there аrе various criteria and procedures fоr identilving сhuпks. However, for
, : : :. -,giсаl purposes the most valid approach seems tcl Ье а combination of intцition and
_ - i -_:ation with а rеfеrепсе source, suсh as а соrрus оr а corpus-based tool. Start Ьу identifying
-: :; of lvords in а text that look familiar. Check the strings against rеfеrепсе corpora in оrdеr to

.sтаЪ)ish whеthеr thеу are rndeed frequent. Even internet sеаrсh engines s\rch as Google сап Ье \Ised

:о r,alidate уоur intuitive choices. Тhе activities in this chapter сап Ье used with lеаrпеrs but can also
:::\-е aS useful practice fоr teachers preparing to tеасh lexical grаmmаr.
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1.1 ldentifying chunks

Outline This activity guides teachers thгоugh rhе process of identifying useful chunks in а short texr.

Level Inteгmediate and above (Вr+)

тimе rо minutes
Рrераrаtiоп None

procedure
т Look at the text in Figure т.r below. In the first раrаgrарh, underline апу verb + поuп collocations.

(Hint: Тhеrе are four of them,)

z In the second and third paragraphs, highlight а few сhuпks containing two поuпs. (Hint: Sоmе of
thеm start with а preposition оr ап article.)

з In the second раrаgrарh,6ЕЬсhuпks containing these specific g rammatical structures: present
perfect, present continuous, passive.

4 Gо thrоugh thе whole text again and see if thеrе are апу other chunks worth focusing on, for
example discourse markers (sее Glossary опр. zц).

5 Соmраrе уоur answers with thе annotated text in Figure r.z. (Оthеr chunks wofth noting аrе
inbold.)

Wecanordercabs, rеsеrvе atablein restaurantorbookaholidaythroughsocial media. Butsurely, some
things are too important to seek опliпе? Apparently not. These days, mапу parents are turning to the lnternet
to find а babysitter.

Word of mouth and noticeboards in community centres are being rep|aced Ьу babysitting apps such as
Bambino, UrbanSitter or RockMyBaby, and the industry is Ьооmlпg. The пumЬеr of people using Sitters has
grown Ьу 65% iп the last three years.

Bookings are becoming more flexible than ever and can Ье made at two hours' notice. Parents put in а

request, the арр notifies local babysitters and the booking сап Ье confirmed in а matter of minutes.

Apps are particularly popular for late-night requests, but early morning sitters for parents who want to have а

lie-in at the weekend are also оп the rise.

Adapted from'Babysttting apps Ьооm as parents bid to reclaim free time'by Tess Reidy, the Guardian:

www.theguard jап,соm/lif eandstyle/2017lf eb/25/parents-babysitting-apps-boom-childcare

Figure 1.1: Babysitting apps text

тб
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: _:^ order cabs, rеýеIуезlа.Ь]е in restaurant or book а holiday through social media. But surely, some
- ;s аrе too important to seek online? Apparently поt. These days, mапу parents are turninq to the lnternet

'-: а babysitter.

:.:эfmouthandnotiсеboаrdsincommunity..nt'*,@@babysittingаppssuсhаs
r The пumЬеr of people using Sitters

a _ :, ngs are becoming mоrе flexible than еvеr and сап Ье made at two hours' notice, Parents put in а

.: -:st, the арр notifies local babysitters and the booking can Ье confirmed in а matter of minutes.

- : : s а re particularly popular {or late-night requests, but early mоrпiпg sitters for parents who want to

rave а lie-in atthe weekend are also оп the rise,

; -,: - 2: Annotated babysitting apps text

:.:
- .: .; b;lbysitter сап also Ье corrsidered а collocation but is not included in the arrswers because J9пd
. . .гi, frequent чеrЬ wlrich combines freely with а large nunrber of nouns.
_ : mоrе activities exploring and reviewing chunks in texts, see Chapter з: Exploriпg text.

i afionale
-- : :-:.ntioned in the iпtrоduсtiоп to this сhарtсr, сh unks are а somervh at luzzy concept апd саппоt
-. i. :л\ s Ье сlеаrlу defined. However, rvben it comes to ideritifying chunks, thе mоrе tl-re mеrriеr. If уоu -

: . ,э цr lеаrпеrs - hаче founc] mоrе clrunks in this text thап I intended, this activit1, has achieved its aim

- : s,-iccessfully set уоu of{ сhuпkiпg.

I7
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1.2 Collocation cards with Word Neighbors

0utline Lеаrпеrs rесоrd пеи, and partially known vocabular1, оп wогd сагds using ýИоrd NеighЬогs.
Level Еlеmепtаrу and above (Az+)
Time ro minutes

Preparation Сut uр sечеrаl pieces of А4 сагd into postcard-sized pieces, Тhеsе will Ье used as lvord
сагds during the activity. Make suге yorr have access to the iпtеrпеt and а рrоjесtоr during
the session.

procedure
r Distribute а few wоrd cards to each 1еаrпеr - see РrеРаrаtiоп,

z Navigate to wordneighbors.ust.hk in уоur Ыowser and project tlre webpage so the class сап see it.
(Alternatively, ask learners to navigate to the website оп their оwп devices. )

з Туре in the target word, e.g. aduice. Select Noun from the drop-down mentr uпdеr the search Ьох.
Select Show r word(s) Ьеfоrе frclrn thе drop-down mепu оп thе left.

4 Click Find it!, then Show results fоr ADJ + NOUN.

\ýgrd ГrЬоr;

_:,a i:l:

'.]i|!]|

. ]: ' lega} f,di,i.Ё

iчJаiц

):t_]:: ii:_ i:
\;.l1 i .l : l]t* rr]r jt,:"

-',1.]1. ], , : ,. е 'iшlеýrlцtl]l асililегl"
- '\l ,i ', : r "xir е rL]l.jce'

-_1r1]] а :s ,o{l.irjte,

-'\];] i a,зп<]lliriгt,
* _i, }' ,\ , : g "r,ou acll.ice"

- \:il] '; i . .l|lr xcili.i '

Ftgure 1,З: Screenshot frоm wordnelghbors.ust.hk
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-_si lеаrпеrs to record thrее or for,rr adjectives that go with аdиi се оп the back clf а wclrd card, in
:l. гight-hand column - see the example in Figure т.5 below.

'i,,,ri, select Shоц, z word(s) Ьеfоrе. Ask learners to scan the results and note down tlrrее or for.tr

. :Imon чеrьs that colltlcate witb adt,ice. Тhеу sirould write thеm in the left-lrand colurnn on the
:,:;k of their r,vord card. (Тhе sеаrсh span needs to Ье expanded to two words because there mау
:. а determiner between thе verb arrd the поuп, e.g. git,e some aduice,tal<e mJ, aduice.)

',i:xt. exparrd tire searcb to thrее words before:rnd tlrree цKlrds after; шsing the drclp-dclu.n mепus.
': .]L1 mа"ч want to untick/unclreck Show all word fоrms to eliminate derivative words Ltke aduiser.)
-_s< lcarners to study the paltterns and record at 1east опе сhuпk at the bottom of thеir word card.

W* гd FJ g]с; h Ьл г;

. : 'rгliti1 in lh. ]1]r]ii,]{li]. iiil11

- \i] 1.

i'li .i l',' r il:.', ':, r l:-::|'

(-t;;l.'

\:ltli:t.r'
'.i ]' ', .. :, j;_:ij,:ri:;l,: i];rl,:;i,l:l, ltli] aiit ii,:

itllrl iti, ir t.пLi

Figure 1.4: Screenshot from wordneighbors.ust.hk

Ваsk

Verb

take
follow

ask for

Adiective

legal
professional

practical

act on the advice of ап expert

I9
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Note
'ýfоrd Neighbors is а user-friendly corpus tool developed Ьу thе Hong Kong University of Science and
Technology: http://wordneighbors.ust.hk/help/index.html There is а useful tutorial here:
http ://mws. ust. hk/mmйf ullЛWord_Neighbors. htm

Students can Ье encouraged to follow this activity to record vocabulary during the rest of their
course) еithеr individually оr in smal1 groups.

See also Activity 9 ,lo Frоm ъо,оrd Ьох to сhuпk Ьох.

Follow-up
'Whеп 

learners hаче accumulated enough cards, organize them into grоuрs of four. Each group should
have т 5-zo cards and еасh grоuр mеmЬеr is dealt fоur оr five cards. In turn, group mеmЬеrs read
the collocations оп the back (adjectives and nouns), making surе to covef up the front of the card
with thеir lrand so that others cannot see the key word. Оthеr students try to guess thе key word.
Тhе соrrесt guessef keeps the card. The grоuр mеmЬеr witb the most cards at the end of the round is
the winner.

Rationale

Although lеаrпеrs mау uпdеrstапd thе imроrtапсе of recording vocabulary, the idea of rесоrdiпg it with
co-text (sее Glоssаrу оп р. zц) mау Ье пеw. ý7оrd Neighbors is а useful tool fоr lеаrпеrs whо are less
familiar with а lexical аррrоасh to learning language,-While the concept of collocation оr сhuпk might
take а wlrile to grasp, it is fairly easy to get асrоss the idea that words'live' in the vicinity of оthеr words,
as the паmе of the tool suggests - especially whеп teaching уоuпgеr lеаrпеrs.

fuшrт

.'i
-т

пйш,,ш

Цlмtлlгз

:,

en.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.iren.eltshop.ir

https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir
https://en.elshop.ir


Dеfiпiпg апd ideпtifyiпg сhuпks

1.3 Expanding word knowledge

Шirc Lеаrпеr, u.. 
"n 

online dictionary of collocations tо identify collocates for а key adjective.
Lыеl Elementary and above (Az+) (the example is at BT/Bz level)
ппе ro minutes

Igrаtiоп Select five to seven adjectives lеаrпеrs have recently studied оr seen in their соursеЬооk.
Ensure lеаrпеrs hаче access to а device with internet connection (опе реr small grоuр).

l)UEe*lre
: }Tide the class into small groups and assign еасh group опе adjective. \й/ith smaller classes, each

=oup 
can Ье assigned two or thrее adjectives.

: _ell glоuрs to navigate to www.iust-the-word.com and type their target adjectives into the search
юх.Тhеу should then click combinations.

ia*

ccl]r,cyeIýia/

'солrэуеrsi!]'N

Figure 1 . 6 : Screenshot f rom www. just-the-word.com

The frequency of еасh collocation is illustrated Ьу а green bar - the longer the bar, the mоrе
frequent the collocation. Clicking оп the chosen collocation Ыings up concordance lines

\see Glossary опр. z"zз),shоwiпg how it is used in context.

Lеаrпеrs choose three оr four of the most frequent collocations and соmе uр to the board to
rесоrd them as follows:

с0

Ftgure 1.7; Collocation fork оп the board

..]ч

zL
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variation
If students don't hаче access to devices in class, the activity сап Ье done at hоmе, Students can present

their findings in the next lesson оr shаrе thеm online using а tool like Google Docs. (Results сап Ье

presented in'collocation forks', which are easy to create using the ЪЫе fцпсtiоп in Google Docs.)

Figure 7,8: Example collocation forks

Note
www.just-the-word.com is ап опliпе dictionary of collocations based on the British National Corpus
(BNc).

Follow-up

In а subsequent lesson, provide the same forks (in а handout or displayed on the board) with,out their
key adjectives. Students trу to rеmеmЬеr what thе key adjectives are.

Figure 1.9: Collocatton forks for remote, spectacular, апсiепt, presttgious

If you аrе using the board, you can then erase the collocates (leaving thе first letter of еасh one) and
get students to try and recall thеm.



__-l
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. -,, -,10: Collocation forks with partial collocates

э аtjопаlе

, _ ,эсаtiоп is а сruсiа1 aspect of wоrd knowledge. Even whеп ап English wоrd hаs а direct equivalent
- е iearners' L1, tl-re two words mау differ iп collocational Ьеhачiоur. Тhеrеfсlrе fu1l mastery of а

-.",, rr-ordisnotcompletewithoutknowledgeof itscollocational range:wlrichwordsthetargetword
- ..:].ates with and which words it avoids.

_]

,-l

_l
I

_l

]

zз
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Lexical Grаmmаr

1.4 Making mini-stories with collocation forks

0utline Lеаrпегs use рrе-рrераrеd collocation fоrks to сrеаtе mini-stories.
Level Elementary and above (Az+) (the ехаmрlе is at Br level)
Time ro minutes

Рrераrаtiоп Prepare collocation forks fоr eight to tеп nouns using information frоm
www.just-the-word.com(seeActivity тз:ЕхРапdiпgшоrdkпооtllеdgе).Рutthеkеупоuпs
оп the right and thе collocates on the рrопgs on the left - see Figure т. т т below.

procedure

r ýИrite up eight to ten поuпs that learners are familiar with on the board, е.g. mопеу, busiпess,
problem. Ask learners to think of verbs that go with them (e.g. solue а problem) .

Distribute оr display уоur pre-prepared collocation forks - seePreparatioz. Check whеthеr the
learners'ideas match the collocations оп the collocation forks.

Ask students to create mini-stories for еасh key поuп, trying tо iпсоrроrаtе а11 the verb collocates,
for example: !]

Тhе Ьusiпеss Luas set uР Ьу his fatber шhо rап it for almost з 5 years. Не successfully did busiпess
шith Сhiпа апd tbe USД. Дftеr hе retired, his sоп took ouer the Ьusiпеss апd is поtч the boss.

Figure 1.11:Collocation forks for поuпs

z4



Dеfiпiпg апd ideпtifyiпg сhипhs

fiOп
э*чdепts а handout with Ыапk collocation forks and look up the collocates for the nouns
fu with the class, using www.just-the-word.com
се on Йе most important collocates and get students to enter them into the forks.

. -: :п thе Iearners'mini-stclries. Аftеr thе lesson, edit thеm Ьу Ыапkiпg out thе key nouns. In а

:: __ _lent lesson, distribute tbe blanked-out mini-stories and ask learners to try and rеmеmЬеr а11 of
,:S:ngkeyпоuпs.

; эilопаlе
::::;.ichshowstlratthemorelearnersengagewithnewwordsbyn-ranipulatir-rgandplayingwithtlrem,
- - : :_ ]Iе likely they are to retain thепr. Тhе sairre principle can Ье extended to co1locations.

teS,
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Lexical Grаmmаr

1.5 Revisiting delexicalized verbs with СОСА

0utline Тhе Соrрus of Сопtеmроrаrу American English (СОСА) is а lаrgе, up-to-date corpus
ачаilаЫе online. Lеаrпеrs use СОСА to revisit delexicalized verbs (see Glossary оп р. zzз ).

Level Uрреr intermediate and above (Bz+)
Тimе т5 minutes

РrеРаrаtiОП Епsurе learners have access to а device with iпtеrпеt connection (one per small group).

procedure
l Divide the class into small groups and assign еасh group опе delexicalized чеrЬ suсh as do,make.

take, get, Set, put, etc,

z Ъll еасh grоuр to navigate to соrрus.Ьуu.еdшiсоса, click on Collocates and type their target verb
in the sеаrсh field as shown in Figure r. r z below. ('ýИritiпg the target word in CAPITAL LETTERS
ensures that all the forms of the word are included (mаkе,mаhеs,mаkiпg,mаdе) while _v limits
the search to verbs only.)

;"- ----------l

.:,]:., i;l, .i]

F igure 1, 1 2: Screenshot f rоm corpus, byu.edulcoca

Frоm the Collocates drop-down menu, learners select поuп.АLL.

Learners click Options. In the GROUP BY drop-down mепu, they change WORDS (default
Setting) to LEMMAS, (Тhе ýИORDS option will treat different word fоrms separately, е,g. step a:l
s/eps; the LEMMAS option grоuрs all forms containing sfep together.)

Lеаrпеrs сhапgе the sеаrсh span to two words оп еithеr side of the node, i.e. two words before а:_;
after the key word (highlighted in green in Figurе т . т z above).

r

1шшr

Шm;l

э
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Dеfiпiпg апd ideпtifyiпg сhuпks

.:s ;lick Find collocates. The results аrе displayed in оrdеr of frequency.

]:]:-:]- ::.- .: -: -

:.,,:i

,. -, З : Screenshot from corpus,byu.edu,/coca

_.:.:s ci,tclose five чеrЬ + поuп collocations апс{ trу to use them to write down questions fcrr

:] i]_lups-seeFigure r.r4 below. (Notallthecollclcationswill lendthemselvestoреrsопаl
: _ 1s. therefore sгudents should scroll down and choose the опеs that do. )

Ь йе questions аrе prcpared, grоuрs swap papers and hаче а discussion based on the
cstions йеу have received.

-:_- ]].i group discussions, conduct whole-ciass feedback. Ask grclups to rероrt оп interestirrg
-.. ,hev learned about thеir classmates and find out whiсh collocations wеrе пеw fоr them.

, _., , _ -s using collocations with SET

. -:эп Set goals for yourself?

: - эVеr set а record?

- - ;ou iast set foot in а gуm?

. ,э to watch the sun set overthe осеап?

, :, пk celebrities should set ап example for children?

j, Ехаmрlе questions using collocations with set

z7
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Note

Q Glassroom managementtip

Fоr this activity, it is а good idea to group students of similar ability together - otherwise
stronger опеs mау take сhаrgе of writing and discussing tlre questions, with weaker learners
being mоrе passive. Strопgеr groups can Ье asked to write extra questions if they finish quickly.

After making around ten queries on the СОСА website, уоu might Ье prompted to register.
Registration is free and fairly straightforward - and advisableJ

Haue алd go are also considered delexicalized verbs but searching for their collocates is trickier. It's
best to avoid these verbs fоr thе purpose of this activity.

variation
Traditional lеаrпеr dictionaries or the tools featured in Activities т . е and Lз сап also Ье used to find
соmmоп collocates of delexicalized чеrЬs.

Rationale

Delexicalized verbs hаче а large пumЬеr of meanings as evidenced Ьу the long entries that ассоmрапу
them in dictionaries. Fоr instance, http://dictionary.camЫidge.org lists 17 meaning senses fоr gel and
2З {or do (апd that's excluding its use as an auxiliary чеrЬ)! Each of these senses is associated with
different cclllocations, fоr ехаmрlе g et =RЕСЕlVЕ а grade / а рhопе call (frоrп) / some time off oe,ork;

get =RЕДСН hоmе /to сuоrh /far.Therefore, tlre опlу way to master delexicalised verbs is to lеаrп them
with their collocations.

Оп the whоlе, delexi calized verbs аrе а good way of introducing the concept of collocation to
lеаrпеrs of any L1 background. I usually start with make/do апd show hоw one goes with hоmесчоrk
while thе other goes witb mistake (I did mу hоmачоrh; I made а lot of mistakes). ý7hу is it this way
and not the оthеr way around? Because words hаче collocations - they рrеfеr the соmрапу of certain
оthеr wогds.

Fоr mоrе ideas on teaching delexicalized verbs, see Activity 10.6: Sееmiпglу easy uerbs.

z8
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Using multiple sources to find chunks

iа:пегs look uр thе same items using different resources and pool thеir findings.
:_.mепtаrу and above (Az+) (thе ехаmрlе is at BT/Bz level)
-.'::iable, 

depending on thе пumЬег of items
:]surе lеаrпегs hаvе access to а device with internet connection (опе реr snrall grоuр).
_]_.;ernatively, provided grоuрs with а rапgе of рареr lеirrпегs' dictionaries, fоr example
,ЭэпЬridgе Learпer's Diсtiопаrу,Lопgпlап Dictioпary of СопtеmРоrаrу Eпglisb or
'Э э: iгэ r d Learпer's D i сtiопаrу.

Ч,; i;,_.9
, - : - ] ,1 ,rst of rvords cln thе Ьоаrd. These сап Ье words students already partlally know (wbiclr
.- : --: -.]:l1еr оп in а reading text) оr пеw words * see the following stlggestiolls:

-Bz
Ьиdgе

- clfuch'
Streak

a_ col|rtesy
or';""!-,

, ,_ , :-:lq Оп their level, ESP students сап Ье given some furthеr items, as follow.s:

, ,.,:r_glish ЕАР

: .,.i basis,- 
Ti:r",

- _. :hе class iпtо small grorrps. Prclvide еасh grclup witlr а сору of а paper dictionary оr а link
. . .l1tne dictionary suсh as lrttp://dictionary.camЫidge.org or http://ldclceclnline.com - see
. -.| - f esources оп р. zz7. Different groups should access different dictionaries to loclk up the

- :.: ',i ords.

. - - .lrage lеаrпеrs to look fоr interesting оr uпusuаl (not obvious) chunks. Vеrу often usеful
, - ._],^s iire in bold.
' 

:he groups' findings.'Write fоur оr five chulrks оr wlrole sentences orr thе board. Encoirrage
- -::lts to сору them into thеir notebooks оr onto чсlсаЬulаrу cards (see Activity l .z: Соllосаtiоп
., _,s lt,ith Word l,{еigh bors),

z9
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Lexical Grаmmаr

charity

i,: GD :i n: _] ] а system of giving mопеу, food,
оr help free to those who аrе in пееd
Ьесацsе they аrе ill, рооr. оr have по
hоmе, оr апу оrgапizаtiоп that has the

рчrроsе of ргочidiпg mопеу ог hеlрiпg in
this rvay:

Sfie doeý а lot of work for charily,

Peaple !ёпd fO giye fo (= give mоilеу ia) charity al
cлrisffias iifie.

, Prcceeds frап the sale ol these cards wili go fo |=

Ье giчеп !о/ юcal сfiаritiеs,

tJlvlCEF ls ап tпrcrпаtiопаl сhагi!|,

7hёу dJd е с,qаrllурёrfrоilпапса оs lne F/ýf лfgfrf" to

rаlsв mопву lar ДlСS researc,h.

Figure 1,15: Screenshot from Cambridge Dictionary 0nline

Rationale
Learners will Ье surprised at how examples аrе often similar across different dictionaries. Language is
used in predictaЫe patterns and nrodern corpus-based dictionaries are an excellent language-learning
tооlЪесаusе they show how а word is most соmmопlу used. Take, for example, the word shyliпe whicb
арреаrs io Мапhаttап shyliпe or NeouYork sфliпе in at least five lеаrпеrs' dictionaries! Lеагпеrs'
dictionaries also expose lеаrпеrs to grammar commonly associated with the target words, thеrеfоrе it's
а good idea to encourage learneTs to сору out whole ехаmрlе ýentences.
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Dеfiпiпg апd ideпtifyiпg сhuпks

1.7 Using Contrastive Апаlуsis

Шiпg Learners in monolingual classes соmраrе сhuпks in LT with English.
lдrаl Intermediate and above (Вт+)
Гtmе To-r5 minutes

tFd*Oл Епsцrе lеаrпеrs have access to а device with internet connection (опе device реr small grоuр).
Рrераrе а thrее-соlumп handout. In thе left-hand соlumп, add аrоuпd ten chunks in the
lеаrпеrs' Lr. Тhе оthеr columns аrе for word-for-word translations апd English equivalents -
see ап ехаmрlе in Figurе r.тб below.

hефre
r fGе lеаrпеrs the hапdоut containing the list of сhuпks in their LT - sее РrеРаrаtiоп and Figure т. т 6.

\-се Йat Figure r. r б contains ехаmрlе answefs in Columns z апd з,Ьut your handout will only
mainLT chunksin Соlumп т.)

л I_саrпеrs wоrk in pairs and decide if thе chunks are directly translatable into English. Тhеу can
тriте some word-for-word traцslations in thе middle соlumп of their handout and some English
cquivalents in the right-hand сdlumп.

g То check their intuitions, learners usе а dictionary or corpus tools such as СО СА (see Activity r . 5 )

ш\Fоrd Neighbors (see Activity r.z).

,k is directly translatable from Gеrmап

,16; Examples of idiomatic chunks in German and English

_-:--: а п Literai/word-for-word translation English equivaIent
.. -: Angst по fear don't wоrrу

_ , -: kпарре Sache а close/scant thing/matter а near miss / а close call

. -: Theorie vorschlagen suggest/propose а theory propose / put forward а theory /
:. - Zug Verpassen to miss the tratn to miss the train /
_;- Anschluss verpassen to rniss the соппесtiоп to miss the ЬusДоаt

: - :ss ziehen to draVpul| concIusion to draw conclusions /
: s sagt mir einfach nicht zu lt simply doesn't say to me |t just doesn't do anything for me

= 
- :,орfеп im Ozean а drop tn the ocean а drop in the осеап /

: -'т erksamkeit schenken give attention рау attention

{алпst Du mich zum
Гhighаfеп bringen?

Сап you brtng me to the atrport? Can you give mе а lift to the airport?

er unterbrach
mеiпеп Gedankengang

Не interrupted my train of thought Не interrupted my train of thought /

Wo sich die FiJchse gute

}{acht sagen

where the foxes say goodnight in the middle of nowhere

3|
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Note
Fоr оthеr activities drawing lеаrпеrs' attention to inter-lingual differences, see Activity ro,8: Lost itl.

trапslаtiсlп,

Rationale

Contrastive Anatysis (СА) gained рrоmiпепсе in thе 1.950s. Its рrоропепts rесоmmепdеd comparing
stгuсtuга1 patterns of L1 апd the target language before creating materials fclr 1еаrпеrs ot the tагgеt

language, Iп rесепt уеаrs, СА has made а comeback in the field of L2 чосаЬuIаrу rеsеаrсh. N4апу applied
linguists, for ехаmрlе Batia Larrfer and Nadja Nessclhauf, argue fоr а СА-driчеп аррrоасh to teaching
cclllocirtions. They say it's esserrtial to focus on collocarions that lrave no direction L1 translation arT d

pedagogical iпtеrчепtiоп is needed to clarify suclr collocations. Fог exat,nple, аsЁ а questiott needs to Ье

explicitly taught to Spanish sреаkегs because the Spanish equivalent - Й асеr uп.,l Рrеgлrпtа - translates

literally as mаkе а questioп. Similarl1,, deliuer/make а speech rreeds to Ье taught to Frепсh 1еаrпеrs

Ьесаusе the Frепсh equivalent - р rопопсеr ttп discours - translates directly аsprопоl|псе а sРеесh.

Assuming you know уоuг Iеаrпеrs' L1, уоu сап usе СА to anticipate collocational еrrоrs,

Ноwечеr, even if English collocations аf е col1gf uent with L1, it is sri11 wоrthwhilе focusing оп them.

Fоr ехаmрlе, thе English equivalerrt of the Fгепсlr ехргеssiоп 'Tout est Ьiеп qиi fiпit Ьiеп is Дll's ulell that
епds ч,еll,u,ьiсh is perfectly сопgruепt. Nevertheless, )rou сап still drаw lеаrпеrs' attention to the Lrse of
allinall'stuell(andnoteuerythiпg),andpointoutthatwesayez/s шеllапdпоtfiпishеsшеll.

''
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_ 8 Сhчпks everywhere

l;::i l; - 
;;.:пеrs соllесr сhuпks containing а key word, соmраге thеm ц.ith а соrрus ar-rd shаrе tl-renr

:_:_ass.

_r,,* .:.:еrmеdiаtе and above (Br+)
- ,те -,'_::lаЬlе

п'чшй,]I l- ::sure lсаrпеrs hаче access to а device with iпtеrпеt соппесtiоп (опе реr small group).

Дшlr]],* &-1l iрЁ

. .. - , , -. ,:lf thе most freqLlent l,u,ords in English and/or provide а lrst based оп соrрus data. Fоr
_ -- : :. ,.lil could provide this list of thе most frequent verbs in English:

mаkе
l<пош

thiпk
see

take

--_ .:;h rr-оrd tcr а lеаrпеr,

саmе
u)апt

loclk
LlSe

fiпd

giue
tell
шоrk
call
try

:- : !

-- ::erгork task asking 1еаrпеrs to collect examples (e.g. frоm tlre coursebook, frоm texts
:..:: оr hеаr, frоm songs, films, sigrrs, etc. ) tbat include these words.

--.:s Ьriпg their findirrgs to the next class and сhесk thеm against the SkELL (Sketclr Engine
_ :.. :u.l ge Learning) соrрus tool: skeli. sketchengine.co.uk

: :с their target wоrd into SkELL, click on'Word sketch and turn tlre Context toggie оп.
. :.: оп the coIlocati<lns will Ыirrg rrp ехапrрlеs from the corpus.

.;

J /: Screenshot from skell.sketchengine.co.uk
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Note
Learners might end up with different phrases containing the target verbs, not all of which would
count as chunks. Fоr ехаmрlе, they mау соmе uр with thе following phrases containing the verb rry:

I decided to try m.у luсk
try уоurhапd at
dоп't try tпу Раtiепсе
Vе try hardei (from а car rental advert)
Let's try а differeпt tack
Тry sleepiпgtuith the uliпdouls ореп.

Although the last one contains а useful pattern that learners need to know (rry + чеrЬ + -iпg),try
slеерiпg ts not а сhuпk as such because 

'ry 
сап potentially take апу verb in this pattern.

Rationa]e

As stated in the introduction to this сhарtеr, а combination of а few corpus-based tools - together
with intuitive judgmeiit - is роssiЫу the best way of identifying chunks. Тhеrеfоrе, even with generally
rеliаЫе tools such as SkELL, it's а good idea to check the examples across multiple platforms, if роssiЫе.
Fоr ехаmрlе, а sеаrсh оп SkELL will confirm tbat try your luсh апd try уоur hапd с' аrе indeed frequent
сhuпks but try уоur раtiепсе is inexplicably absent frоm the results. Ноwечеr, а quick check in а
learners' dictionary wiil сопfirm that it is indeed а collocation.

э4
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Revising and recycling chunks

., : :,.:. outlines а пumЬеr of activities which can lre used for revising and rес,чсliпg chunks, iп
, :: ,.,lde further practice and consolidation of the langrrage learners l"rave already encountered

, _ s: of the activities аrе kinaesthetic, i.e. they involve movement, and therefore are great for
" : -: :: :f е beginning of а lesson оr for filler activities in the middle. It's а good idea to start ечеrу
- ,,, ,_-.:, some kind oi language teview, covering чосаЬulаtу trоm рtечiоus lessons as well as some
.т_:т items presented as chunks, fоr ехаmрlе I'ue пеuеr Ьееп to Сhiпа lпActivity zз or We'ue

_ : . -;сh other for years in Activity z.4.
. .;:iгrties аrе presented in а cumulative оrdеr, with each subsequent activity containing а

:.: :rumber of target items. This reflects the lеаrпеrs' process of ассumцlаtiоп of пеw vocabulary
_::out their соцrsе. Ву continuously revisiting previously encountered items and integrating

:.-,, пе\ч items, teachers can assess exactly what students hаче already mastered and find out
,-. _:ems require further review and practice.
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