Carol Read’s

Tips for Teaching
Primary Children

Cambridge Handbooks for Language Teachers
Pocket editions

Sares Editor: Scott Thornbury


https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/
https://eltshop.ir/

Carol Read’s
101 Tips for
Teaching
Primary
Children



Cambridge Handbooks for Language Teachers

This series, now with over 5o titles, offers practical ideas, techniques
and activities for the teaching of English and other languages, providing
inspiration for both teachers and trainers.

The Pocket Editions come in a handy, pocket-sized format and are crammed
full of tips and ideas from experienced English language teaching professionals,
to enrich your teaching practice.

Recent titles in this series:

Classroom Management Techniques
JIM SCRIVENER

Translation and Own-language Activities
PHILIP KERR

Language Learning with Digital Video
BEN GOLDSTEIN AND PAUL DRIVER

Discussions and More
Oral fluency practice in the classroom
PENNY UR

Interaction Online
Creative Activities for Blended Learning
LINDSAY CLANDFIELD AND JILL HADFIELD

Activities for Very Young Learners
HERBERT PUCHTA AND KAREN ELLIOTT

Teaching and Developing Reading Skills
PETER WATKINS

Lexical Grammar

Activities for teaching chunks and exploring patterns
LEO SELIVAN

Off the Page

Activities to bring lessons alive and enhance learning
CRAIG THAINE

Teaching in Challenging Circumstances
CHRIS SOWTON

Recent Pocket Editions:

Penny Ur's 100 Teaching Tips

PENNY UR

Jack C. Richards’ 50 Tips for Teacher Development
JACK C. RICHARDS

Scott Thornbury’s 30 Language Teaching Methods
SCOTT THORNBURY

Alan Maley’s 50 Creative Activities
ALAN MALEY

Scott Thornbury’s 101 Grammar Questions
SCOTT THORNBURY

Mark Hancock’s 50 Tips for Teaching Pronunciation
MARK HANCOCK

David Crystal’s 50 Questions About English Usage
DAVID CRYSTAL

Herbert Puchta’s 101 Tips for Teaching Teenagers
HERBERT PUCHTA



Carol Read’s
101 Tips for
Teaching
Primary
Children

Carol Read

Consultant and editor: Scott Thornbury

BB CAMBRIDGE

@'E¥y UNIVERSITY PRESS



CAMBRIDGE

UNIVERSITY PRESS

University Printing House, Cambridge CB2 8BS, United Kingdom
One Liberty Plaza, 20th Floor, New York, NY 10006, USA
477 Williamstown Road, Port Melbourne, VIC 3207, Australia

314-321, 3rd Floor, Plot 3, Splendor Forum, Jasola District Centre,
New Delhi — 110025, India

103 Penang Road, #05-06/07, Visioncrest Commercial, Singapore 238467

Cambridge University Press is part of the University of Cambridge.

It furthers the University’s mission by disseminating knowledge in the pursuit of
education, learning and research at the highest international levels of excellence.

www.cambridge.org
Information on this title: www.cambridge.org/9781108744225

© Cambridge University Press 2020

It is normally necessary for written permission for copying to be obtained

in advance from a publisher. The normal requirements are waived here

and it is not necessary to write to Cambridge University Press for permission

for an individual teacher to make copies for use within his or her own classroom.

Only those pages that carry the wording
‘© Cambridge University Press’ may be copied.

First published 2020

20 19 18 17 16 15 14 13 12 11 10 98 76 § 4 3 2

Printed in Great Britain by CPI Group (UK) Ltd, Croydon CRO 4YY

A catalogue record for this publication is available from the British Library

ISBN 978-1-108-74422-5 Paperback

ISBN 978-1-108-74425-6 Apple iBook

ISBN 978-1-108-74424-9 Google eBook
ISBN 978-1-108-74423-2 Kindle eBook
ISBN 978-1-108-74421-8 ebooks.com eBook

Cambridge University Press has no responsibility for the persistence or accuracy of URLs
for external or third-party internet websites referred to in this publication, and does not
guarantee that any content on such websites is, or will remain, accurate or appropriate.



Contents

Acknowledgements
Why | wrote this book

A: Getting started
1 Learn children’s names — fast!
2 Keep it personal and encourage aspirations
3 Establish classroom routines
4 Start as you mean to continue
B: Core skills
5 Build positive relationships
6 Watch your language!
7 Set up pair and group work effectively
8 Choose and use activities wisely

C: Classroom management
9 Organisation is key
10 Adopt a positive approach
11 Use praise with care
12 Manage behaviour strategically
D: Lesson planning
13 Plan in sand, not stone!
14 Focus on learning outcomes and success criteria
15 Aim for variety and balance
16 Plan in learning cycles
E: Learning how to learn
17 Integrate the development of learning strategies
18 Encourage active reflection on learning
19 Conduct regular learning reviews
20 Involve and inform parents
F: Storytelling
21 Select suitable stories
22 Make the most of the storytelling process

23 Exploit stories for learning (but don’t spoil the pleasure!)

24 Go beyond stories
G: Playing games
25 Competitive or cooperative?
26 Have games up your sleeve!
27 Use games to practise all skills
28 Minimise the management risks
H: Values education
29 Be aware of your role
30 Focus on values close to the child’s world
31 Use a tool kit of values activities
32 Promote effort and resilience

Contents

viii

© ® N AW m R

BW W W W W W W LW W WK DN NDNNNDNNDRE = = s = s = e =
S N0 0 NN A b W O N0 NN D W O N0 R W= O

v



I: Songs, rhymes, chants and raps
33 Make the most of music (not just songs!)
34  Use songs, rhymes, chants and raps for different purposes
35 Vary your teaching techniques
36 Invent your own songs, raps and chants!
J: Working with projects
37 Offer children choice
38 Remember the 4 Ms!
39 Integrate classroom language
40 Use projects as the basis of other activities

K: Intercultural competence
41 Integrate culture appropriately
42 Compare and contrast cultures
43 Explore culture in the wider world
44 Value children’s multilingual identities
L: Content-based learning (CLIL)
45 Choose and plan appropriate content
46 Vary the skills and practice activities
47 Support understanding of content and language
48 Adapt activities from other areas of the curriculum
M: Thinking skills
49  Use questions effectively
50 Use every opportunity to promote thinking
51 Teach ‘thinking language’
52 Use graphic organisers
N: Vocabulary
53 Move from concrete to abstract
54  Recycle frequently
55 Develop vocabulary learning strategies
56 Don’t over-focus on spelling!
O: Life skills
57 Promote children’s wellbeing
58 Ensure safe and responsible use of technology
59 Raise awareness of social justice
60 Teach children presentation skills

P: Art, craft and design
61 Keep it simple!
62 Maximise language practice
63 Share the delight of home-made books
64 Create digital art and design

Q: Mime and drama
65 Use mime to support understanding
66 Encourage playfulness and imagination
67 Use role play to explore ideas and issues
68 Make the most of that end-of-term play!

vi Contents

41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80

81
82
83
84
85



R: Inclusion and diversity
69 Create an inclusive learning climate
70 Celebrate diverse identities in your classroom
71 Keep informed about specific learning differences
72 Differentiate instruction and tasks as appropriate

S: Creativity
73 Be creative in small ways
74  Explore and play with ideas
75 Provide a stimulus, a framework and a purpose
76 Think about what you usually do — and do something different!

T: Adapting or writing materials
77 Don’t be a slave to the coursebook!
78 Collect additional materials and resources
79 Adapt your approach to cater for mixed age groups
80 Design and write the course yourself — but think twice first!
U: Listening and speaking
81 Support listening appropriately
82 Repeat, rehearse, recall
83 Provide opportunities for creative expression
84 Develop pronunciation skills
V: Reading and writing
85 Share and model the process
86 Encourage reading for pleasure
87 Don’t make writing a chore and a bore!
88 Use reading to support writing

W: Multiliteracies

89 Integrate digital media and technology

90 Develop visual literacy

91 Use multimodal texts to enrich learning

92 Lay the foundations of critical literacy
X: Grammar

93 Make grammar child-friendly

94 Be a grammar detective!

95 Provide purposeful practice

96 Correct with a light touch
Y: Assessment

97 Be wary of tests!

98 Integrate formative assessment

99 Give opportunities for peer and self-assessment

100 Involve children in assessment for learning (AfL)
Z: The last word
101 Believe in yourself and your children — and keep on learning!

Glossary
Selected further reading
Index

Contents

86
87
88
89
90

91
92
93
94
95

96
97
98
99
100

101
102
103
104
105

106
107
108
109
110

111
112
113
114
115

116
117
118
119
120

121
122
123
124
125

126
127

128
135
137

vii



Acknowledgements

The authors and publishers acknowledge the following sources of
copyright material and are grateful for the permissions granted. While
every effort has been made, it has not always been possible to identify
the sources of all the material used, or to trace all copyright holders. If
any omissions are brought to our notice, we will be happy to include the
appropriate acknowledgements on reprinting and in the next update to
the digital edition, as applicable.

Text

Tip 99: Story review. Copyright © James Matthews.
Thanks

Special thanks to Karen Momber and Scott Thornbury for inviting me
to write this book and to Scott for his positive and helpful feedback on
the draft. Huge thanks also to Alison Sharpe for her meticulous and
insightful editing skills and for being such a pleasure to work with,
and to Jo Timerick for her help behind the scenes. Thanks, as ever, to
my husband, Alan Matthews, for his personal support and to all the
teachers and children I’'ve worked with over so many years from whom
I’ve learnt so much.

Dedication

For every primary language teacher who strives to develop a love of
learning in every child.

vili | Acknowledgements



Why | wrote this book

There are many more children than adults learning English as a foreign
language in classrooms around the world. And yet English language
teaching to adults is often perceived as the default and, until quite
recently, has led the way in areas such as teacher education, classroom
methodology and research.

I hope that the tips in this book will help to unpack the range of
knowledge, skills, attitudes and professional qualities that are needed to
teach children and contribute to creating a new, age-appropriate default.
In writing the tips, I have drawn, above all, on my experience as a
classroom practitioner in different contexts, mainly in Europe and Latin
America, over many years. [ have also drawn on reading and research
which has contributed to knowledge and understanding of primary
English language teaching globally. My experience as a parent, and as a
teacher educator, working with primary teachers and trainers in many
countries all over the world, has also influenced my perspective.

At the heart of the tips is a belief that, in order to be effective, you

need to master basic skills and techniques that enable you to positively
embrace the challenges of working with lively, diverse classes of
children. At the same time, and above all, you need to see your role as
an educator of children. This means adopting an approach in which you
continually take into account all aspects of children’s social, emotional,
psychological, physical and cognitive development as an integral part

of your teaching, rather than narrowly focusing on language learning
outcomes alone.

The tips in this book are designed to cover the years that children are
in primary education, approximately aged six to twelve, and reference
is made to lower and upper primary when relevant. However, as the
educational approach, language background, literacy development, age
and maturity of children vary in different cultural contexts, you are
the best judge to decide which tips are appropriate to implement with
which age groups in your situation.

The most helpful and rewarding way to use this book may be to start
with a topic or tip that particularly interests you and move around

Why Lwrote this book | ix
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from there. Referencing between tips is included to guide you in making
connections to related themes. References to specific ideas or books
mentioned in the tips are provided at the bottom of each page.

The glossary on page 128 also provides an explanation of key
terminology used.

Although the book is primarily directed at primary language teachers of
English, the same principles and tips can be applied if you are teaching
other modern, foreign languages. As a follow-up, in order to expand
your understanding of theory which underpins some of the tips and get
more ideas, I recommend that you read, or at least dip into, the Selected
further reading listed on page 135.

Finally, Pm aware that everything in this book, from the choice of topics
and content of the tips to the personal views expressed, derives from my
own background, beliefs and experience as a primary language teacher
in particular contexts. I therefore strongly encourage you to use your
own personal and cultural filters, and to select and reflect critically,
before applying or adapting the tips to your context.

Above all, T hope the book gives you food for thought and will be a
useful guide in helping you to teach primary children with confidence
and success.

b Carol Read’s 101 Tips for Teaching Primary Children



A: Getting started

As the saying goes, you only have one chance to make

a first impression. That’s the same in all walks of life,
including teaching primary children. As far as possible, you
need to create an impression that will lay foundations for
developing a harmonious working relationship as from the
first lesson. This includes establishing your credibility as
teacher, displaying relaxed confidence in your role, showing
care and interest in relating to children personally, planning
and delivering interesting and challenging lessons, noticing
children’s responses and listening to what they have to say.
It also involves setting clear parameters of behaviour and
ensuring that learning outcomes are relevant and worthwhile.

That’s quite a tall order and, however much experience you
have, it’s natural to feel slightly nervous before teaching a
class of primary children for the first time — at least I know

I always do. In my experience, it helps when initial lessons
lead to concrete learning outcomes which link learning to
children’s life outside the classroom. In the case of lower
primary, this might be making a simple origami book

(see 63) with personal information that children take home
to show and share with their families. With upper primary,
it might be creating a personal blog (see 89), with content of
their choice, which they can subsequently add to in a regular
way during the course.

My key tips for getting started are:
1 Learn children’s names - fast!
2 Keep it personal and encourage aspirations
3 Establish classroom routines
4 Start as you mean to continue

A: Getting started 1



n Learn children’s names - fast!

By remembering and using children’s names from the
outset, you signal your interest in them as individuals. This
boosts their self-esteem and makes them more likely to
listen and actively engage in lessons.

When you start teaching a class for the first time, there are usually some
children whose names you remember more easily than others. In order
to avoid any perception of favouritism, it’s important to make an effort
to learn all the children’s names as soon as you can.

For the first few lessons, it helps to make a plan of the classroom with the
children’s names and photos showing where they sit. You can keep this on
your desk or computer screen and refer to it unobtrusively as you teach.

With younger children, you can prepare circular medallions of coloured
card with the children’s first names in marker pen and a hole at the top
threaded with easily breakable wool. As you give out the medallions for
children to wear, ask, What’s your names | My name’s ... or Who’s ...2 /
I am! in order to identify each child’s medallion and give yourself an
opportunity to learn their names.

Older children can make name cards by folding an A4 sheet in three equal
sections, writing their names in the middle section, and drawing a logo to
show a favourite possession or interest, e.g. a football or cat. At the start
of the first few lessons, children stand their name cards on their desks.

In classes where children are together for the first time, you can also

do activities to learn everyone’s names. One example is where children
stand in a circle in groups and take turns to say and then repeat each
other’s names cumulatively, following a simple, clapping rhythm.
However, in contexts where children already know each other, there’s
little point in doing an activity like this. Instead, an activity where
children work in groups and create a simple crossword with clues using
their first names, and then exchange and do each other’s crosswords or
try them out on you, will be more appropriate.

2 Carol Read’s 101 Tips for Teaching Primary Children
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Keep it personal and encourage n
aspirations

Children need to feel that you care about their personal
lives and aspirations. This is motivating and helps to build
positive relationships.

The more you know about children, the more you can relate to them
individually and understand their needs and preferences (see also 3).
Every lesson offers opportunities for this, e.g. when you personalise a
topic or ask children their views, but it is particularly important when
you start working with a class for the first time.

One activity to find out personal interests is to get children to create
their own coat of arms, divided into four sections. Children draw and/
or write in each section, either choosing from a range of options or
following your instructions, e.g. their favourite free time activity, food,
sport or school subject, their pet (or pet they would like to have) and a
place they would like to visit. Children take turns to show their coat of
arms and talk about their choices. These can also be displayed and used
as the basis for other activities, e.g. Who’s got a hamster? / How many
of you like basketball? / Find the coat of arms most similar to yours.

An activity that encourages children to think about their aspirations
for learning English is to make a dream tree. Create an outline of the
trunk and branches of a tree. Give every child a piece of green paper in
the shape of a leaf. Children write on the leaf one thing they want to
achieve in English and stick it on the tree, e.g. I want to watch Harry
Potter films. Children then share and compare their aspirations.

Finding out about children in this way allows you to make references to
them naturally in subsequent lessons, e.g. Did you take your dog for a
walk at the weekend, Isabel? / Mario loves maths, so perbaps he can tell
us. This shows that you know and care about the children and heightens
their self-esteem. You can also use their aspirations to inform your lesson
planning (see D) and this is likely to lead to increased engagement too.

Keep it personal and encourage aspirations | 3



n Establish classroom routines

Classroom routines give a framework and structure to
lessons. They make lesson preparation and classroom
management easier and save valuable teaching time.

You can establish classroom routines in relation to any area of your
teaching where you feel that it will be beneficial for children to follow
a predictable pattern of behaviour. These are likely to include, among
others, starting and ending lessons, getting attention, asking questions,
giving out and collecting materials, working in pairs and groups

(see 7), reviewing learning (see 19). Classroom routines need to be
age-appropriate. With younger children, an opening classroom routine
might include greetings and a hello song using a class puppet, followed
by identifying the weather and day of the week. With older children,
lessons might start with a high-five greeting and a hello rap, followed by
brief ‘news of the day’ from children who choose to contribute.

In order to establish a classroom routine, you need to explain why the
routine is important, use the routine regularly, model the behaviour you
expect, and be persistent in expecting children to conform to this. For
example, if you establish a routine whereby you use a tambourine or
count down from five as a signal for children to stop whatever they’re
doing, listen and pay attention, resist the temptation to continue before
you have the attention of the whole class.

Some classroom routines can be established collaboratively by
negotiating a class contract with children. If children themselves
agree on the value of classroom routines, such as raising hands to ask
questions, then they are much more likely to keep to them.

Classroom routines make children feel secure and develop their
autonomy. Through the use of regularly repeated, shared scenarios
and language patterns, classroom routines also create a sense of class
community and promote confidence and ownership of learning.

4 Carol Read’s 101 Tips for Teaching Primary Children



Start as you mean to continue n

During the first few weeks when you meet a class, children
are willing to respect you and accept the way you do
things. This is a critical period for you to establish positive
relationships and an agreed way of working. It is much
harder to change things later on.

If you feel nervous meeting a class for the first time and are worried
that this may have a negative impact, try the ‘as if’ technique. This
involves acting ‘as if” you are the most confident teacher in the world,
using relaxed, open body language and a calmly projected voice. If you
consciously stage act for the first few lessons, you’re likely to find that
the children’s positive response will boost your confidence and help you
become the teacher you wish to be.

In developing a positive working relationship (see 5), it is a basic
requirement to show genuine interest and respect for children and to
learn their names (see 1). You also need to give encouragement, support,
feedback and praise as appropriate (see 11). At the same time, you need
to be firm in insisting on what you consider are acceptable parameters
of behaviour so that these become a habit and classroom norm.

In order to establish an agreed way of working, it helps to have a clear
vision of how you would ideally like things to be. You then need to plan
in detail how to achieve this.

In addition to organising the environment, planning lessons and
classroom routines, it is useful to prepare a behaviour plan. A behaviour
plan gives you an opportunity to think through what you consider
acceptable parameters of behaviour and the strategies you will use to
get children to accept and respect these. A behaviour plan can include
things such as (negotiated) classroom rules, a reward system (if you
plan to use one), strategies for managing behaviour (see 12), and
consequences for inappropriate behaviour. Thinking these through

in advance will help you to be consistent in the way you respond to
children and to reach a shared understanding of how to work together.

Start as you mean to continue S
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B: Core skills

There are a number of core skills which will underpin your
confidence in working with children and are essential to
successful teaching and learning. These core skills relate to
creating a positive rapport with your learners and thinking
carefully about language you use in lessons. They also relate
to selecting, setting up and managing activities in a way that
maximises learning opportunities and supports your ability
to deliver lessons in the most productive way.

For example, with an activity such as dictation, you may
choose to do it either as a whole class activity (see 81), or
as pair work, using copies of the same text with different
missing words which children dictate to their partner, or as
group work, in which children take turns to dictate a text
from the wall to their group. In making your choice, you
need to weigh up the potential risks and benefits for skills
development, cooperative learning, enjoyment and orderly
classroom management (see C).

When you first start teaching children, you may find it useful
to write a detailed script of language you are going to use

to give instructions and stage-by-stage notes of how you
plan to set up a pair or group work activity effectively. As
you become more skilled and proficient in these areas, you’ll
find that you no longer need to do this, and these basic,
pedagogical skills will become a natural and automatic part
of your ‘teaching persona’ and performance.

My key tips for core skills are:
5 Build positive relationships
6 Watch your language!
7 Set up pair and group work effectively
8 Choose and use activities wisely

6 Carol Read’s 101 Tips for Teaching Primary Children



Build positive relationships H

Building positive relationships lies at the heart of effective
primary teaching. As well as promoting participation, it
also helps you to manage your classes in a positive way.

The way you relate to children, individually and collectively, and the

way children relate to each other, has a fundamental influence on their
self-esteem, attitudes, behaviour and achievement. Building positive
relationships also links closely to values education (see H) since it is
through the development of values such as trust, mutual respect, kindness,
inclusion and cooperation, that strong, healthy relationships develop.

In order to build positive relationships, you need to:

Model social skills you wish children to adopt, for example, saying
‘please’ and ‘thank you’, using eye contact and active listening.

Use humour but never at any child’s expense.

Create an inclusive classroom by encouraging a team spirit and using
inclusive language, such as Let’s ... / We’re going to ... (see also 69).
Find things in common by doing activities such as Cat or dog? Say
pairs of related words, e.g. Pizza or hamburger? Children identify
the item they prefer and share reasons for their choice.

Make personal connections by doing activities such as Guess the lie!
Children write three sentences about themselves, one of which is a lie.
They take turns to say their sentences and guess the lie.

Value children’s multilingual identities (see 44).

Find moments for individual contact. Use these to show you care.
Look for things to praise (rather than criticise) in relation to
children’s work, participation and behaviour (see also 11).

Include collective activities that create a sense of community, such as
storytelling and singing (see F and I).

Include cooperative learning activities that practise social skills as
well as language (see, e.g. G, ], 60, 66, 75).

Build positive relationships | 7



n Watch your language!

The way you use language in class is crucial in assisting
children’s learning. It needs to be natural and provide
input that children can understand and be closely matched
to their cognitive and social development.

In pitching your language appropriately for lower primary children, it’s
helpful to adopt some features of the way parents typically interact with
young children learning their mother tongue. These include repeating
words and phrases frequently, asking questions to keep attention,
expanding what children say and using simple, grammatical structures and
slower, but not unnatural, articulation. They also include using gestures,
actions and facial expression to support understanding, and responding
to children’s meaning by recasting and reformulating what they want to
say, rather than overtly correcting them (see also 96). As children get older
and become more linguistically and cognitively proficient, you need to
continually adapt and grade your language to their level.

Some key areas to think about in the way you use language include:

=  Giving instructions: simplify these into stages and avoid complex
grammatical constructions.

= Think aloud techniques: explicitly verbalise and model how to go
about solving a problem or doing an activity.

= Eliciting techniques: use prompts, e.g. And ...2 / So ...2, and
questions, e.g. Anything else?, to gather children’s suggestions, ideas
and get them to display what they know.

= Checking comprehension: plan ways to get evidence of children’s
understanding. For example, rather than Do you understand what a
reptile is? ask Is a snake a reptile? How do you know?

= Using the children’s shared language: this may be appropriate at
times, for example, for explanations or to check instructions (see
also 44).

8 Carol Read’s 101 Tips for Teaching Primary Children
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Set up pair and group work effectively

Pair and group work provide opportunities to maximise
language practice and develop cooperative learning skills
— but they also risk escalating noise levels and even losing
control of the class. The secret lies in how you set up,
manage and monitor activities.

In order to work effectively, you need to provide a clear framework

and purpose for pair and group work. You need to indicate partners or
groups (for example, children sitting next to, or behind, them) and give
clearly staged instructions (see 6). It’s also vital to prepare language you
expect children to use, for example, by getting them to practise this in
chorus first. You also need to demonstrate or do the activity with the
whole class before they begin, and give a signal for starting and stopping.

During pair and group work, you need to monitor closely, without
interfering unless necessary, and have something ready for fast-finishers
to do. It also helps to train children to use ‘our quiet voices’ (see 73), to
keep activities short at first, and to provide opportunities for reporting
back, demonstrating the activity or doing a learning review (see 19), at
the end.

Pair work is easier to manage than group work and it is advisable to
start with this. Examples of activities that lend themselves to pair work
include games (see G), drama (see Q), and grammar practice (see 95). As
children get older, pair work is also useful for getting them to compare
ideas and check answers in think-pair-share activities too (see 82).

The key to successful group work lies in organising children effectively
(see 9 and 15) and ensuring that everyone has a role and is motivated
to contribute. In some activities, such as cumulative games (see 82) and
wall dictations (see introduction to B), the design of the activity means
that everyone contributes equally. For others, such as projects (see J)
and presentations (see 60), it may be useful to give specific roles, such as
timekeeper, notetaker, content checker, reporter.

Set up pair and group work effectively | 9
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